
CALL FOR CONTRIBUTIONS 

The Role of Teachers in Plurilingual Education: 
Beliefs • Practices • Teacher Education 

Submission deadline 4 January 2027 

Publication Open-access e-book 

Publisher Masaryk University Press 

Languages English • French • German • Spanish • Italian 

Length 15,000–20,000 characters (incl. spaces) 

Contact 

Web 

editors.book.pluri@cjv.muni.cz 

https://www.cjv.muni.cz/en/about-us/pluri 

Submission Guidelines 
The volume will be published as an open-access e-book by Masaryk University 
Press, and will possibly be indexed in the Web of Science (WoS) and Scopus databases. 
 
We invite the submission of research papers as well as analyses of exploratory and best 
practice. Full chapters, written in English, French, German, Italian or Spanish, must be 
between 15,000 and 20,000 characters long (including spaces). Please use Times New 
Roman font, size 12, double-spaced, and include: the title; the abstract in language of 
the paper and also in English;  the manuscript; references; and a short biography of the 
author(s). Submit your chapter as an email attachment in Microsoft Word format by 4 
January 2027. Manuscripts must conform to APA-style conventions. Please refer to the 
guidelines for authors in the separate file provided. Graphics and images may be 
included.  

Overview 
Teachers play a central role in implementing plurilingual education in the classroom, yet 
their initiatives often remain invisible or are perceived as spontaneous, anecdotal, or 
out of step with institutional policies. However, as demonstrated by the conference held 
in Brno in May 2026, there are nonetheless some schools and community-based 
educational services which are developing innovative plurilingual projects despite 
significant constraints. 
 

mailto:editors.book.pluri@cjv.muni.cz
https://www.press.muni.cz/en/scopus-and-wos/general-information
https://www.press.muni.cz/en/scopus-and-wos/general-information


The exchanges among practitioners, researchers, and participants painted a diverse 
picture of such initiatives across different countries, educational contexts, and 
international networks. One issue that generated particularly rich discussion was the 
need to raise awareness of plurilingual competences at the individual level in order to 
strengthen the legitimacy of these competences at the institutional level. Indeed, the 
vast majority of contributions addressed the critical issue of teacher and educational 
staff training, including initial teacher education, continuing professional development, 
and life-long learning initiatives in response to broader questions of professional 
identity and personal biography.  
 
This volume seeks to extend this reflection by introducing questions that were absent 
from the conference call for papers: How can the needs of individual learners in 
plurilingual classrooms (including the needs perceived and expressed by educators 
and those by the learners themselves) be reconciled with institutional discourses? 
More broadly, how can dialogue be fostered between classroom practice and the 
educational policies of different countries? What mechanisms could help overcome 
these tensions? 

Section 1 – Teacher Education 
If the objective is to promote and value students' plurilingualism, it is essential that 
teachers are engaged in this process and can access the necessary professional 
development to transform existing teaching practices. What specific competences are 
characteristic of the profile of a teacher who adopts a plurilingual approach? What 
forms of institutional support are needed to sustain teachers in this endeavour? 
This involves both adapting the educational environment - including the educational 
landscape, support networks, and systems of recognition - and equipping teachers with 
practical, accessible tools for implementing plurilingual objectives. 
 
Contributors are invited to draw on classroom experience and documented outcomes to 
 analyse institutional support mechanisms and methodological tools that could be 
integrated into teacher education at different stages.  
 
These might address: 

• broader metalinguistic and holistic dimensions (plurilingual awareness, 
intercomprehension, interdisciplinary and cross-curricular collaboration); and  

• more practical and specific aspects (vocabulary development, assessment, 
literature searches, language portfolios, reflective journals, etc.).  

Section 2 – Beliefs and Classroom Realities 
Language teaching and plurilingual classrooms are inherently sites where societal 
perspectives intersect and sometimes clash with language ideologies and convictions 
about the role of language in teaching and learning. This section invites analyses of 
intentional (or tentative) efforts to create conditions conducive to plurilingual 
education. 



 
Contributors are invited to draw on different educational contexts and to include the 
perspectives of various stakeholders, in order to explore: 
 
 

• the distance or convergence between beliefs about plurilingualism and the 
visible or less visible constraints of educational practice;  

• the tensions and interactions between institutional expectations and the needs 
of learners;  

• the relationship between the intended plurilingual landscape (official language 
policies, institutional charters, etc.) and the actual and existing plurilingual 
landscape (implicit plurilingual practices, multilingual events, and other 
initiatives).  

Section 3 – Theory and Practice 
Since the publication of the Companion Volume to the Common European Framework 
of Reference for Languages (CEFR) in 2020, research on plurilingual approaches and 
mediation competences in language education has expanded considerably. At the same 
time, language teachers have gained an official framework that both legitimises and 
guides their pedagogical practices. But has this development truly bridged the gap 
between theory and practice? 
 
Contributors are invited to examine both the achievements and the remaining 
challenges in translating the CEFR into classroom practice. Papers might critically 
analyse teaching sequences focusing on plurilingualism, or incorporating plurilingual 
elements, to identify which pedagogical tools prove effective and which do not. The 
analysis of teaching practices might also consider how they respond to the expectations 
of both educational institutions and learners, not only from an action-oriented 
perspective but also in terms of their respective linguistic objectives. 
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